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CAD IS CIGIREACHT ABHAIR ANN?

Déanann cigireachtai dbhair tuairiscit ar chailiocht na hoibre i réimsi curaclaim faoi leith laistigh de
scoil. Dearbhaionn siad dea-chleachtas agus déanann siad moltai, nuair is cui, chun cuidiu le forbairt
bhreise a dhéanamh ar an abhar sa scoil.

CONAS AN TUAIRISC SEO A LEAMH
Le linn na cigireachta seo, rinne an cigire meastéireacht ar fhoghlaim agus ar theagasc na
Matamaitice faoi na ceannteidil seo a leanas:

1. Foghlaim, teagasc agus measunu
2. Soldthar don abhar agus tacaiocht na scoile uile
3. Pleanail agus ullmhuchan

Déanann na cigiri cur sios ar an gcdiliocht a bhaineann le gach ceann de na réimsi sin agus feidhm a
baint acu as contanam cailiochta na Cigireachta a thaispedntar ar leathanach deiridh na tuairisce seo.
Solathraionn an contanam cailiochta samplai den teanga a Usdideann cigiri agus iad ag déanamh
meastodireachta agus ag cur sios ar chailiocht sholathar na scoile i ngach réimse.



Cigireacht Abhair
GNIOMHAIOCHTAI CIGIREACHTA LE LINN NA CIGIREACHTA SEO

Data na Cigireachta 28 Aibrean 2017

Na gniomhaiochtai cigireachta ar tugadh e Breathnu ar theagasc agus foghlaim i dha

futhu cheann de thréimhsi ranga

e Athbhreithniu ar na caipéisi cui e Iniuchadh ar obair na scolairi

e Plé leis an bpriomhoide agus le priomhbhaill | ® Aiseolas don phriomhoide agus do na baill foirne
foirne chui

e |dirghniomhu le daltai

COMHTHEACS NA SCOILE

Is é Colaiste Ghobnait an t-aon iar-bhunscoil ata suite ar Inis Oirr, an t-oiledn is I de thri Oiledn Arann.
Muineadh a scolairi go léir tri mhean na Gaeilge. Scoil chomhoideachais ata ag oibriu faoi choimirce
Bhord Oideachais agus Oiliina na Gaillimhe agus Ros-Comain. T4 29 scoldire ar an rolla agus tairgtear
Idirbhliain éigeantach ann chomh maith leis an Ardteistiméireacht bhunaithe agus an Teastas
Séisearach.

ACHOIMRE AR NA PRIOMHCHINNTi AGUS MOLTAI:

CINNTI

e Bhi cdiliocht an teagaisc sasuil ar an iomlan.

e Shin caighdedan na foghlama a breathnaiodh 6 leibhéal measartha go leibhéal sasuil.

e Baineadh Usaid as réimse mhaith cleachtais mheasunachta agus bhi cuid diobh ni b’éifeachtai
na cuid eile.

e T4 soldthar dbhair don Matamaitic an-mhaith ma chuirtear san direamh na srianta atd ar
shocrd amchlair i scoil den méid seo.

e Nil ach lion fior-bheag d’acmhainni nithidla ar fail ag roinn na matamaitice chun tacu le
foghlaim agus teagasc.

e T4 ga le forbairt shuntasach ar an roinn na matamaitice agus ar phleanail ceachtanna aonair.

MOLTAI

e Ba chéir tuilleadh forbartha a dhéanamh ar chleachtais piarmheasinaithe agus
féinmheasunaithe d’fhonn acmhainneacht foghlama a bharrfheabhsu.

e Ba chair go gcinnteodh pleanail na gceachtanna go bhfaigheadh na scoldiri eispéiris foghlama
éagsula a spreagfadh comhar agus neamhspleachas agus go mbainfi rdin foghlama atd ard a
nddéthain amach.

e Ba chdir tuilleadh forbartha a dhéanamh ar scéimeanna oibre do gach bliainghripa agus gach
leibhéal ar shli go gcuimseofai rdin foghlama atd dirithe ar an scoldire agus a bhfuil
modheolaiochtai, acmhainni agus modhanna measunachta nasctha leo.

e Ba chdir do roinn na matamaitice pleandil a taisce acmhainni a mhéadu tri iarratais a
dhéanamh ar dbhar a Usaidfear sa rang chun tacu le foghlaim agus teagasc.



MIONCHINNTI AGUS MOLTAI

TEAGASC, FOGHLAIM AGUS MEASUNACHT

Bhi cailiocht an teagaisc sasuil ar an iomlan. Bhi lion beag scoldiri sna ranganna a breathniodh
agus bhi scolairi ag obair ina n-aonar ar feadh tréimhsi suntasacha den am a bhi acu sa rang.
Is é a bhi sa chuid ba mhé de cheacht amhdin na bileoga oibre chun coddin a chleachtadh. Ba
ar an muinteoir amhain a bhi na scolairi ag brath chun tacu le dul chun cinn agus chun réitigh
a thabhairt déibh. | gceacht eile nior cuireadh an bhéim ar Usaid léaraidi beachta de réir dea-
chleachtais. Trid scrudu ar chéipleabhair deimhniodh gur glacadh le sceitsi garbha seachas
cruinneas a chur chun cinn. D’fheadfai ionchais nios airde a leagan amach do chdiliocht na
hoibre a dhéantar. Moltar deiseanna do na scoldiri a chur san direamh i bpleandil na
gceachtanna go n-oibreoidis i gcomhar le chéile, go sniomhfai acmhainni agus samplai
abhartha isteach sna ceachtanna agus go mbainfi Usdid as modheolaiochtai teagaisc éagsula.

Shin caighdean na foghlama a breathnaiodh ¢ leibhéal measartha go leibhéal sasuil. Bhi an
timpeallacht foghlama deisithe le roinnt taispedintais d’obair na scoldiri. Moltar
gniomhaiochtai beirte agus grupa a bhfuil pleanail mhaith déanta orthu a Usaid chun na tairbhi
a ghabhann le tacaiocht phiara a bharrfheabhsi agus chun deiseanna do phlé idir scol3iri a
éascu.

Ullmhaiodh cuspdiri foghlama a bhi sonrach agus abhartha roimh gach ceacht a breathnaiodh.

Bhi scoéip ann chun fécais nios laidre ar scileanna ardleibhéil agus tuisceana a chur san
direamh.

Breacadh ruin foghlama chuimsitheacha ar an gcladr ban ag tosach gach ceachta. larradh ar na
scolairi iad a scriobh amach ina gcdipleabhair. Moltar sli ata nios éifeachtai 6 thaobh ama de
a Usaid chun rdin foghlama a chomhroinnt. Ma dhéantar machnamh ar na leibhéil
ghnothachtala tar éis ceachtanna ba chdir smaoineamh ar an bhfuil né nach bhfuil na rdin
foghlama agus na leibhéil a bhfuiltear ag suil leo ard a ndéthain. Ba chéir cinnti 6 mhachnaimh
ar cheachtanna a Usaid mar bhonn eolais faoi phleanail do cheachtanna amach anseo.

Ba é ceann de ldidreachtai na roinne matamaitice nd cdiliocht mhaith an aiseolais
mhunlaithigh scriofa a bhi le feiceail sna cdipleabhair. Thug na tuairimi treoir maidir le feabhas
a chur ar an obair agus moladh maidir le réimsi laidreachta ar leith. Lena chois sin baineadh
Usdid as piarmheasunu agus féinmheasunu chun obair bhaile agus obair ranga a cheartu.
Moltar tuilleadh forbartha a dhéanamh ar na straitéisi seo agus critéir ratha a leagan amach
le hionchur na scolairi.

Bheadh Usdid na teicneolaiochta faisnéise agus cumarsaide (TFC) tairbheach do na ceachtanna
a breathnaiodh. D’fhéadfai Usdid a bhaint aisti chun dbhar réamh-ullmhaithe, léardidi cruinne
agus samplai Usdideacha a thaispedint chun cur tuilleadh leis an bhfoghlaim. Ba chéir Usaid a
bhaint as an oilidint a rinneadh le linn feidhmiu céimneach Tionscadail Mhata tri cuid den lion
mor gniomhaiochtai agus acmhainni disidla a Usaid ata ar fail do cheachtanna.

SOLATHAR ABHAR AGUS TACAIOCHT SCOILE UILE

T4 solathar don abhar agus tacaiocht na scoile uile do Mhatamaitic an-mhaith. Ta ceithre
thréimhse ranga Matamaitice in aghaidh na seachtaine ag an Idirbhliain agus ta teagmhail
laethuil ag gach blianghrupa eile leis an abhar, rud a moltar mar dhea-chleachtas. Ta socru
amchlair ann ina muintear scolairi na chéad agus na dara bliana le chéile dha |a sa tseachtain.
Da thoradh sin ta deichnidr sa rang san da cheacht seo. Moltar an fhoireann bhainistiochta as
ucht an t-amchlar a eagru ar shli ina ioslaghdaitear an tionchar ar Mhatamaitic de dheasca
srianta ar shocruithe amchlair i scoil atd chomh beag Iléi.



Muintear na scoldiri uile i suiomhanna cumais mheasctha ach is rogha le formhér na scolairi
staidéar a dhéanamh ar na cursai gnathleibhéil. Le linn na cigireachta ni raibh aon scolaire na
sraithe sinsearai ag ullmhu chun tabhairt faoi phaipéir ardleibhéil sna scraduithe teastais agus
bhi nios 14 na leathchuid de ghridpa na dara bliana ag staidéar ag an ardleibhéal. Ba chéir gach
iarracht a dhéanamh chun tacu leis na scoldiri agus chun iad a spreagadh, go hairithe sa tsraith
shoéisearach, le fanacht ag an ardleibhéal chomh fada agus is féidir.

Tacaitear le scolairi ag a bhfuil deacrachtai leis an Matamaitic go mér mér tri cheachtanna
breise don duine aonair ina ndéantar abhar ceachta a mhuineadh roimh ré. Go hionduil, ta an
muinteoir matamaitice abhartha ar an amchlar do na ranganna seo agus tacaitear leis an
muinteoir le heolas a thugann an comhordaitheoir riachtanas speisialta don mhuinteoir i ndail
le riachtanais gach duine ar leith. Ba choir don bhfoireann bainistiochta cuimhneamh ar shlite
chun a chinntid go mbaineann éagsulacht leis na heispéiris foghlama agus modhanna
muineadh a fhaigheann na scoldiri.

T4 diseanna maithe TFC i ngach seomra ranga agus td stor gairis taibléid ar fail do na scolairi.
Lena chois sin ta teacht ag na muinteoiri ar riomhairi gldine na scoile. Is féidir iad a Usaid ar
scoil agus sa bhaile. Léirionn an bhainistiocht go mbeadh si sdsta airgead a chur ar fail d’aon
iarratais ar achmhainni breise. Nior bhain roinn na matamaitice Usaid as an rogha seo fds afach
agus da thoradh sin nil acmhainni maithe ag an roinn.

Tacaionn an fhoireann bhainistiochta go moér le rannphairtiocht na muinteoiri i bhforbairt
ghairmidil leanunach, agus bhain an fhoireann abhartha as laethanta oiliina chun tacu le
feidhmiu céimneach Tionscadail Mhata. Lena chois sin ghlacadar pairt i gclrsai abhartha in-
seirbhise eile. T4 an tiomantas seo inmholta. Ba chdir cuid den abhar, de na modheolaiochtai
agus de na ruin foghlama a léiriodh sna cursai a Usaid i bpleandil ceachtanna agus i gcleachtas
seomra ranga d’fhonn a chinntiu go bhfuil eispéiris foghlama thaitneamhacha ag na scolairi a
mbeidh torthai orthu agus a chabhréidh leo a n-acmhainneacht a bhaint amach sa
Mhatamaitic.

PLEANAIL AGUS ULLMHU

T4 pleandil agus ullmht i gcomhair foghlaim agus teagasc na Matamaitice measartha. Ta lan-
fhreagracht ar an gcomhordaitheoir abhair as plean dbhair don Matamaitic a dhéanamh. Ta
ga le feabhas a chur ar phlean na roinne abhair agus spriocanna feabhstchdin a chur ar chdir
ddibh cabhrd chun préifil na Matamaitice a ardd. Tri anailis a dhéanamh ar thorthai na
scruduithe teastais is féidir bonnlinte maithe a chur ar fail as ar féidir spriocanna feabhsuchdin
a chur. Ni mdr na smaointe fior-mhaithe a luaitear sna fiseanna do Mhatamaitic agus foghlaim
atd i dtosach an phlean a léiril i scéimeanna oibre, pleananna ceachta aonair agus i gcleachtas
seomra ranga.

Sna scéimeanna oibre cuimsitear breac-chuntas ginearalta ar abhar le linte ama garbha do
gach bliainghrupa. Is dea-chleachtas é tuairimi machnamhacha a scriobh tar éis ceachtanna
dirithe. Ba chdir leandint ar aghaidh leis agus é a mhéadu agus athruithe dearfacha a
spreagadh i gcleachtas seomra ranga. Moltar na scéimeanna seo a fhorbairt ina gcdipéisi oibre
nios cuimsithi ar cuid iad de phlean na roinne abhair. D’fhéadfadh sé siud feidhmid mar
phleananna ceachta aonair an mhulinteora lena mbaineann sa chas seo. Ba chéir do na
scéimeanna oibre a bheith comhdhéanta de ruin foghlama ata dirithe ar an scoldire agus iad
nasctha le réimse modheolaiochtai, acmhainni agus modhanna measunachta abhartha.

Bhi cailiocht na pleanala do cheachtanna aonair measartha. | ngach ceacht a breathnaiodh,
bhi sé soiléir go raibh an muinteoir ar an eolais faoi dbaltacht na scolairi agus na deachrachtai
a bhi acu. Bhi beagan fiainise ar fail go ndearnadh pleanadil bunaithe ar seo leis an bhfoghlaim
a uasmhéadu agus chun timpeallachta foghlama cuimsitheacha tairgiula a chruthd. Moltar



réimse modheolaiochtai a Usaid le hacmhainni éagsula chun a chinntit go ndéanfaidh na
scoldiri dul chun cinn ar luas oiriinach chun ruin foghlama ata ard a dhéthain a bhaint amach.

Pléadh na dréacht-thorthai agus na dréacht-mholtai a eascraionn as an mheasunacht seo leis an
bpriomh-oide, an leas-phriomhoide agus an mhuinteoir dbhair ag deireadh na measunachta. Tugadh
deis do bhord bainistiochta na scoile ar a thuairim a léiria ar thorthai agus ar mholtai na tuairisce i
scribhinn, agus beidh freagra an bhoird ar fail san aguisin ata leis an tuairisc seo.



Aguisin

Freagra na Scoile ar an Tuairisc

Arna chur isteach ag an Bord Bainistiochta



Cuid A: Tuairimi ar abhar na tuairisce scoile

Cuid B: Gniomhartha leantacha a rinneadh né ata beartaithe le déanamh 6 cuireadh crioch leis
an ngniomhaiocht chigireachta chun tatail agus moltai na cigireachta a chur | bhfeidhm

Glacann Bord Bainistiochta Cholaiste Ghobnait go gcuirfear na moltai atd luaite sa tuairisc i
bhfeidhm.

T4 an scoil ag dirit ar mheasunud mar chuid den FMS agus beidh forbairt 4 dhéanamh ar chleachtais
piarmheasunaithe agus féinmheasunaithe.

T4 roinn na Matamaitice tar éis roinnt achmhainni a fhail a Usaidfear sa rang chun tacu le Teagasc
agus Foghlaim.

Don scoilbhliain 2017/18 ta Coldiste Ghobnait ag oibrit ar an Réimse Cleachtais
Comhchoiteann/Comhoibrioch na muinteoiri agus i gcomhar lena chéile, déanfar forbairt agus
cuirfear i bhfeidhm cleachtais piarmheasunaithe agus féinmheasunaithe chun barr fheabhais a chur
ar Theagasc agus Foghlaim.



CONTANAM CAILIOCHTA NA CIGIREACHTA

Déanann cigiri cur sios ar chailiocht an tsolathair sa scoil agus feidhm & baint acu as contanam
cailiochta na cigireachta a thaispedntar thios. Tugann an contanam céiliochta samplai den teanga a
mbaineann cigiri feidhm aisti nuair a bhionn siad ag déanamh meastdireachta agus ag cur sios ar
chailiocht sholathar na scoile do gach réimse.

Leibhéal Cur-sios Sampla de na téarmai tuairiscitla
Usaidtear An-mhaith &it a bhfuil cailiocht na réimsi a | An-mhaith; ar chailiocht an-ard;
An-mhaith | ndéantar meastdireacht orthu ar chaighdean an-ard. Ni | cleachtas an-éifeachtach; le moladh go
bhionn tionchar rémhér ag an lion beag réimsi ata le | hard; an-rathuil; beagan réimsi le
feabhsu ar chailiocht an tsolathair ar an iomldn. Do roinnt | feabhsu; go hiontach; ar chaighdedn
scoileanna sa chatagdir seo bionn an chailiocht ar a | an-ard. Ar fheabhas: thar cionn; ar
ndearnadh meastodireacht thar cionn agus is eiseamlair é | sarchaighdean; le ldidreachtai an-
do scoileanna eile de sharchaighdeain solathair. suntasach; thar barr
Usaidtear Go maith &it ina bhfuil nios mé laidreachtai sna | Go maith; cailiocht mhaith; fitintach;
réimsi a ndéantar meastdireacht orthu na na réimsi ina | cleachtas éifeachtach; inniuil;
Go maith bhfuil ga le feabhas a dhéanamh. Bionn tionchar ag na | Usaideach; inmholta; caighdedn maith;
réimsi ina bhfuil ga le feabhas a dhéanamh ar chailiocht | roinnt réimsi le feabhsu
foghlama na scolairi. Ni mér don scoil tégdil ar a cuid
ldidreachtai agus gniomhu le dul i ngleic leis na réimsi ata
aitheanta ina bhfuil ga le feabhas a dhéanamh leis an
gcaighdean an-mhaith a bhaint amach.
Usaidtear Sdsuil it a bhfuil cailiocht an tsolathair sach | Sasuil; sdch maith; solathar oiriinach
Sasuil maith. Ta direach nios md ldidreachtai a ndéantar | cé go bhfuil féidearthachtai ann le
meastéireacht orthu nd na laigii Cé nach mbionn | feabhas a dhéanamh; leibhéal
drochthionchar suntasach ag na laigi cuireann siad srian | cdiliochta inghlactha; is ga feabhas a a
leis na taithi foghlama agus ba chdir dul i ngleic leo | chur ar réimsi airithe
d’fhonn caighdean nios fearr a bhaint amach.
Usaidtear Measartha &it, in ainneoin go bhfuil roinnt | Measartha; laigi soiléire ann a bhfuil
Measartha | ldidreachtai sna réimsi a ndéantar meastodireacht orthu, | tionchar acu ar fhoghlaim na ndaltai;
go bhfuil nios mé easnaimh nd laigi ann freisin nd na | gan a bheith chomh sasuil sin;
ldidreachtai. Beidh ar an scoil dul i ngleic le heasnaimh | deacrachtai ann; nior mér feabhas a
dirithe gan mhoill lena chinntid go mbionn an solathar | dhéanamh i réimsi ar leith; gd le
sasuil nd nios fearr nd sin. gniomh le feabhas a dhéanamh
Usaidtear Lag ait a bhfuil easnaimh thromchuiseacha sna | Lag; mishasuil; easnamhach;
Lag réimsi a ndéantar meastdireacht orthu. Is ga don scoil uile | neamhéifeachtach; go dona; athru,

gniomh laithreach ar bhonn comhordaithe le dul i ngleic
leis na réimsi ata mar abhar imni. | gcdsanna airithe,
b’fhéidir go mbeidh ga le hionchur é ghniomhaireachtai
eile le tacu leis na feabhsuithe.

forbairt né feabhas ata suntasach ag
teastail; deacrachtai suntasacha ann;
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WHAT IS A SUBJECT INSPECTION?

Subject Inspections report on the quality of work in individual curriculum areas within a school. They
affirm good practice and make recommendations, where appropriate, to aid the further development
of the subject in the school.

HOW TO READ THIS REPORT
During this inspection, the inspector evaluated learning and teaching in Mathematics under the
following headings:

4. Learning, teaching and assessment

5. Subject provision and whole-school support

6. Planning and preparation

Inspectors describe the quality of each of these areas using the Inspectorate’s quality continuum
which is shown on the final page of this report. The quality continuum provides examples of the
language used by inspectors when evaluating and describing the quality of the school’s provision in
each area.



Subject Inspection

INSPECTION ACTIVITIES DURING THIS INSPECTION

Date of inspection 28 April 2017

Inspection activities undertaken e Observation of teaching and learning during two

e Review of relevant documents class periods

e Discussion with principal and key staff e Examination of students’ work

e Interaction with students e Feedback to principal and relevant staff
SCHOOL CONTEXT

Colaiste Ghobnait is the only post-primary school situated on Inis Oirr, the smallest of the three Aran
Islands. All students are taught through the medium of Irish. It is a co-educational school operating
under the auspices of Galway Roscommon Education and Training Board (GRETB). It has an enrolment
of 29 and offers a compulsory Transition Year (TY) as well as the established Leaving Certificate and
the Junior Certificate.

SUMMARY OF MAIN FINDINGS AND RECOMMENDATIONS:

FINDINGS

The overall quality of teaching was satisfactory.

The standard of learning observed ranged from fair to satisfactory.

A good range of assessment practices was used, some assessment practices were more
effective than others.

Subject provision for Mathematics is very good considering the timetabling constraints
experienced by a school of this size.

The mathematics department has very few hands-on resources to support teaching and
learning.

Subject department and individual lesson planning are in need of significant development.

RECOMMENDATIONS

Peer and self-assessment practices should be further developed to maximise learning
potential.

Lesson planning should ensure students enjoy a variety of learning experiences which would
help foster collaboration and independence as well achievement of suitably high learning
intentions.

Schemes of work for all year groups and all levels should be further developed to include
student-centred learning intentions linked with methodologies, resources and assessment
modes.

The mathematics department should plan to build its bank of resources by making
applications for materials which will be used in class to support learning and teaching.




DETAILED FINDINGS AND RECOMMENDATIONS

TEACHING, LEARNING AND ASSESSMENT

The overall quality of teaching was satisfactory. In the lessons observed, class numbers were
small and students worked individually for a significant amount of their class time. One lesson
comprised mainly of worksheets to practise fractions. Students were solely dependent on the
teacher to support progress and supply solutions. In another lesson, emphasis was not placed
on the use of accurate diagrams as is good practice and an examination of copybooks
confirmed that rough sketches were accepted where accuracy should have been promoted.
Higher expectations could have been set for the quality of work produced. It is recommended
that lesson planning include opportunities for students to work collaboratively, that relevant
resources and examples are incorporated and that a variety of teaching methodologies be
employed.

The standard of learning observed ranged from fair to satisfactory. The learning environment
was enhanced by some displays of students’ work. It is recommended that well-planned pair
and group activities be used to maximise the benefits of peer support and to facilitate
opportunities for student discussion.

Detailed and relevant learning intentions were prepared in advance of each lesson observed.
There was scope for the learning intentions to include a stronger focus on developing higher
level skills and understanding.

Comprehensive learning intentions were written on the whiteboard at the start of each
lesson. Students were expected to transcribe them into their copybooks. It is recommended
that a more time-efficient means of sharing learning intentions be used. When reflecting on
the levels of achievement after lessons, consideration should be given as to whether the
learning intentions and expectations are suitably high. Findings from lesson reflections should
be used to inform planning for future lessons.

One of the main strengths of the mathematics department was the good quality of written
formative feedback evident in copybooks. The comments provided guidance on how to
improve and praised specific areas of strength. Peer and self-assessment were also used to
correct homework and in-class work. It is recommended that these strategies be further
developed and success criteria be formulated with student input.

The lessons observed would have benefited from the use of information and communications
technology (ICT). It could have been used to display pre-prepared material, accurate diagrams
and useful examples to further enhance learning. The training availed of during the roll out of
Project Maths should be put into use by including some of the many useful activities and
resources that are available for lessons.

SUBJECT PROVISION AND WHOLE SCHOOL SUPPORT

Subject provision and whole-school support for Mathematics are very good. TY have four class
periods of Mathematics per week and all other year groups have daily contact with the subject
which is recommended as good practice. First and second-year students are timetabled to be
taught together for two days a week. This results in a class size of ten for these two lessons.
Management is commended for organising the timetable in such a way as to minimise the
impact on Mathematics due to timetabling constraints in a school of this size.

All students are taught in mixed-ability settings but the majority of students choose to study
the ordinary-level courses. At the time of the inspection, no senior-cycle student was
preparing to take higher-level papers in the certificate examinations and less than half of the



second-year group were studying at higher level. Every effort should be made to support and
encourage students, particularly at junior level, to stay at higher level for as long as possible.

Students experiencing difficulties with Mathematics are predominantly supported through
additional individual lessons where lesson content is pre-taught. Generally, the relevant
mathematics teacher is timetabled for these classes, supported by information provided by
the special needs co-ordinator as to each individual’s needs. Management should consider
other options to ensure students are receiving a greater variety of learning experiences and
of teaching approaches.

All classrooms are equipped with good ICT facilities and there is a bank of tablet devices
available for students to use. All teachers also have access to school laptops which can be
used, both in-school and at home. Management has indicated a willingness to finance any
requests for additional resources. However, the mathematics department has not yet availed
of this option and hence, is not well resourced.

Management is very supportive of teachers’ engagement with CPD and the relevant staff have
availed of the training days to support the roll-out of Project Maths, as well as other relevant
in-service courses. This commitment is commendable. Lesson planning and classroom practice
should now include some of the material, methodologies and learning intentions modelled at
the courses to ensure students have enjoyable, fruitful learning experiences which will help
them achieve to their potential in Mathematics.

PLANNING AND PREPARATION

Planning and preparation for learning and teaching Mathematics is fair. The subject co-
ordinator carries full responsibility for producing a subject plan for Mathematics. There is a
need to improve the subject department plan and set improvement targets which should help
raise the profile of Mathematics. Analysis of certificate examination results can provide good
baselines from which to set improvement targets. The very good ideas mentioned in the
visions for Mathematics and learning, included at the beginning of the plan, need to be
reflected in the schemes of work, individual lesson plans and classroom practice.

The schemes of work comprise a general outline of content with broad timelines for each year
group. The good practice of writing reflective comments after some lessons should continue,
be expanded and prompt positive changes to classroom practice. It is recommended that
these schemes be developed into more comprehensive working documents which form part
of the subject department plan which, in this instance, could also serve as individual lesson
plans of the teacher concerned. The schemes of work should consist of student-centred
learning intentions linked to a range of relevant methodologies, resources and assessment
modes.

The quality of planning for individual lessons was fair. In each lesson observed, the teacher
demonstrated a good level of awareness of students’ abilities and difficulties. There was
limited evidence that lessons were planned accordingly to maximise learning and create
inclusive, productive learning environments. It is recommended that a range of
methodologies be used with a variety of resources to ensure that students’ progress at an apt
pace towards achieving suitably high learning intentions.

The draft findings and recommendations arising out of this evaluation were discussed with the

principal, deputy principal and subject teacher at the conclusion of the evaluation. The board of
management of the school was given an opportunity to comment in writing on the findings and
recommendations of the report, and the response of the board will be found in the appendix of this

report.



Appendix

SCHOOL RESPONSE TO THE REPORT

Submitted by the Board of Management



Part A Observations on the content of the inspection report

Part B Follow-up actions planned or undertaken since the completion of the inspection activity to
implement the findings and recommendations of the inspection

The board of management of Colaiste Ghobnait accepts that he recommendations made in the report
will be implemented.

The school is focusing on assessment as part of SSE and the practices of peer-assessment and self-
assessment will be developed.

The mathematics department has acquired a number of resources which will be used to support
teaching and learning in the classroom.

For the school year 2017/18, Colaiste Ghobnait is working on teachers’ collective and collaborative
practices; peer-assessment and self-assessment practices will be developed collaboratively to further
improve teaching and learning.

(This is a translation of the school response submitted by the board of management.)



THE INSPECTORATE’S QUALITY CONTINUUM

Inspectors describe the quality of provision in the school using the Inspectorate’s quality continuum
which is shown below. The quality continuum provides examples of the language used by inspectors
when evaluating and describing the quality the school’s provision of each area.

Level Description Example of descriptive terms
Very good applies where the quality of the areas | Verygood; of a very high quality; very
Very Good | evaluated is of a very high standard. The very few areas | effective practice; highly
for improvement that exist do not significantly impact on | commendable; very successful; few
the overall quality of provision. For some schools in this | areas for improvement; notable; of a
category the quality of what is evaluated is outstanding | very high standard. Excellent;
and provides an example for other schools of | outstanding; exceptionally high
exceptionally high standards of provision. standard, with very significant
strengths; exemplary
Good applies where the strengths in the areas evaluated | Good; good quality; valuable; effective
clearly outweigh the areas in need of improvement. The | practice; competent; useful;
Good areas requiring improvement impact on the quality of | commendable; good standard; some

pupils’ learning. The school needs to build on its strengths
and take action to address the areas identified as requiring
improvement in order to achieve a very good standard.

areas for improvement

Satisfactory

Satisfactory applies where the quality of provision is
adequate. The strengths in what is being evaluated just
outweigh the shortcomings. While the shortcomings do
not have a significant negative impact they constrain the
quality of the learning experiences and should be
addressed in order to achieve a better standard.

Satisfactory; adequate; appropriate
provision although some possibilities
for improvement exist; acceptable
level of quality; improvement needed
in some areas

Fair applies where, although there are some strengths in

Fair; evident weaknesses that are

Fair the areas evaluated, deficiencies or shortcomings that | impacting on pupils’ learning; less than
outweigh those strengths also exist. The school will have | satisfactory; experiencing difficulty;
to address certain deficiencies without delay in order to | must improve in specified areas; action
ensure that provision is satisfactory or better. required to improve
Weak applies where there are serious deficiencies in the | Weak; unsatisfactory; insufficient;
Weak areas evaluated. Immediate and coordinated whole- | ineffective; poor; requiring significant

school action is required to address the areas of concern.
In some cases, the intervention of other agencies may be
required to support improvements.

change, development or improvement;
experiencing significant difficulties;
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